
AER GAINS Video Series – Descriptive Feedback Transcript 
 

p. 4 

Segment 2 – What Constitutes Effective Feedback? (5:32) 

 
Narrator: 
Feedback is information students and teacher share during learning so that students can 
close the gap between their current level of performance and the learning goals. 
 
Quote on screen: 
It’s the quality of the feedback rather than its existence or absence that determines its 
power. Stiggins et al (2004) 
 
While feedback is a crucial component of the learning process, not all feedback helps 
learners. The way teachers provide feedback determines how effective it is and whether 
students can use it to improve. In fact, assessment feedback can actually have a negative 
impact, particularly on low-achieving students, who are led to believe that they lack 
‘ability’ and so are not able to learn. 
 
Text on screen: What make for effective feedback? 
 
The structure, focus, and amount of feedback are all factors that determine whether 
feedback will support learning. 
 
Text on screen: structure 
 
When telling students what you have observed about their learning, structure your comments 
to identify: 
 

� what was done well, 
 
T: An excellent thing that you did was to identify a lot of details about your customer. 
 
Identifying what students have done well first sets a positive tone. However, the strengths 
you highlight must match the criteria for success and show how well the student is learning. 
 
T: I really like starting with highlighting all the things they’ve done well. Even if something is 
what we would consider to be not a successful piece of work, even if you can highlight a few 
things they did well, it just gives them encouragement.  
 

� what needs improvement, 
 
T: Connect to the details you have in this to the type of restaurant and the atmosphere of 
your restaurant.  
 

� and how to improve.  
 
T: First we want to take out the details that don’t really connect to what your restaurant 
offers or what your restaurant is about. 
 
Feedback can also be posed as a question, requiring students to think about their learning 
and to consider next steps. 
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T: So what do you think we could take out of this silhouette to make it more focused to your 
restaurant? 
 
Text on screen: Focus 
 
All feedback should relate to the learning goals and the success criteria which have been 
shared and clarified with the student at the outset of learning. 
 
Text on screen: Learning goal: I can profile target audiences by specific characteristics, such 
as age, gender, income, culture and lifestyle. 
 
The feedback provided in this instance focuses on the task, “to profile the audience for a 
media piece”, not on the learner. All of the teacher’s feedback is related to the student’s 
learning demonstrated by her work, rather than commenting on the student’s behaviours or 
personal attributes. 
 
This kind of “descriptive” feedback is very different from “evaluative feedback”. Descriptive 
feedback is anecdotal, and provides students detailed, precise information about their 
progress toward the learning goal, and suggestions for next steps in learning. Evaluative 
feedback consists of a judgment about the learning, and is communicated as a grade, a 

mark or symbol. 

 
Quote on screen: Students who are given comments only – rather than marks or marks and 
comments – make more gains in achievement and feel more positive about the experience. 
(Butler, 1998) 
 
T1: So how have your students reacted to the change in assessment strategy?  
 
T2: Well, initially a few of them couldn’t really understand why I wouldn’t be giving marks 
anymore and how they could possibly even have any gauge of how they were doing if there 
was no mark. But you’re spending more time with them providing feedback and I think that 
they understand. And they’re realizing that it’s more useful to them than an actual grade on 
the paper that they didn’t really necessarily understand anyway. 
 
Text on screen: Amount 
 
We want to avoid overwhelming students by addressing all of their learning needs at once.  
Prioritize your comments by commenting on the aspects of student learning needing 
immediate attention.  
 
Text on screen: At any one time, try to limit the feedback to 2 or 3 specific recommendations 
related to the learning goal. 
 
Here the teacher points out one thing the student has done well: 
 
T: Let’s start with the things that you’ve really done well here. I like that you’ve included the 
formula at the beginning. 
 
And provides two suggestions for improvement: 
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T: The only thing I would suggest is telling me that this is volume that you’re calculating, OK? 
So volume equals the area of the base multiplied by the height, OK? Now with your conclusion 
here at the end, you’ve got the right answer, yes they do have two different volumes, but you 
really need to communicate to me with your words that you understand. I really want you to 
expand upon what part of the formula is impacting the volume the most, and I’ll follow up 
with you in a couple of days. 
 
A viewer’s guide has been developed to enhance your professional learning. Please refer to 
the guide for more detailed information about planning for effective feedback, research 
references, and access to a variety of learning activities. 
 
Quote on screen: Feedback which focuses on what needs to be done can encourage all to 
believe that they can improve. Black et al (2003) 
 


